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SYLLABUS EDC 323 – CLASSROOM MANAGEMENT AND DISCIPLINE Spring 2018
Instructor: Dr. Kimberly White
Class Meeting: M, W 11:30 – 12:45 on campus
Office Phone: 257- 7852
M, W 9:50 – 11:05 at GSE
Office hours: Monday and Wednesday after class; by appointment on Tuesdays/Thursdays
Email: kim.white@uky.edu
Office address: Dickey Hall
Course Description:
The general purpose of this course is to strengthen students’ understanding of the relationships among
classroom environment, classroom behavior, and learning. Specifically, students will gain knowledge of
disciplinary and management models and their relationships to degrees of teacher and student control.
Activities, readings, children’s literature, discussions, and observations will focus on effective decisionmaking about classroom management and on developing alternatives for preventing and dealing with
management and discipline problems. Students will engage in three types of decision making related to
management and discipline: proactive, interactive, and reflective. This course directly addresses the
Kentucky Framework for Teaching Domain 2 (Classroom Environment), Kentucky Teacher Performance
Standard 3 (Learning Environments) as well as several High-Leverage Practices. In addition to the teacher
standards, the course addresses issues related to the Kentucky Academic Common Core Standards. These
Kentucky “educator tools” will be discussed within the context of planning, implementing/managing, and
evaluating cooperative learning lessons in elementary classrooms.
Course Goals and Academic Expectations:
The general goal of this course is to acquaint students with methods, strategies, and techniques used in the
management of elementary school classrooms. In keeping with the college’s theme of Research and
Reflection for Learning and Leading, particular attention is given to translating relevant research and theory
into classroom practice and to reflecting upon and understanding how a teacher’s behavior and/or
instructional strategies, styles, and techniques affect student behavior and learning.
Specific learner expectations for this course include the following: Students must be enrolled in 329 also
and leave Friday mornings available for clinical experience.
Student Learning Outcomes:
1. Students will be able to develop proactive behavior strategies to implement in order to prevent
classroom management issues.
2. Students will be able to generate effective management recommendations based on classroom
observations.
3. Students will be able to compare and contrast various discipline/management models, based on
current research.
4. Students will be able to devise a comprehensive classroom management plan, based on research
and observations.
5. Students will be able to work together in cooperative groups, and demonstrate the ability to teach
a cooperative lesson.
6. Students will develop management systems for diverse populations and instructional situations
(i.e., ADHD, and cooperative learning)
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University Regulations:
Policies related to excused absences, cheating/plagiarism, withdrawal, incomplete grades, and final exams
can be found in Student Rights and Responsibilities located at www.uky.edu/StudentAffairs/Code . As
students and faculty at the University of Kentucky, we are all responsible for adhering to these policies.
Attendance Policy:
Attendance is expected. A doctor’s note will excuse an absence. 2% of the total points will be deducted
grade for each unexcused absence. Uncooperative behavior also will result the student being asked to
leave the class period, given an unexcused absence, and will have a deduction of 2% of grade for each
offense. After three absences, excused or unexcused, you will receive an official student alert. If you
have 6 unexcused absences, you will fail the course. If you have six excused absences, you will be asked
to withdraw from the course. Two tardies = 1 unexcused absence.

Excused Absences: Students need to notify the professor of absences prior to class when
possible. Senate Rules 5.2.4.2 defines the following as acceptable reasons for excused absences:
(a) serious illness, (b) illness or death of family member, (c) University-related trips, (d) major
religious holidays, and (e) other circumstances found to fit “reasonable cause for nonattendance”
by the professor.
Students anticipating an absence for a major religious holiday are responsible for notifying the
instructor in writing of anticipated absences due to their observance of such holidays no later
than the last day in the semester to add a class. Two weeks prior to the absence is reasonable, but
should not be given any later. Information regarding major religious holidays may be obtained
through the Ombud 859-257-3737,
http://www.uky.edu/Ombud/ForStudents_ExcusedAbsences.php .
Students are expected to withdraw from the class if more than 20% of the classes scheduled
for the semester are missed (excused) per University policy.
Per Senate Rule 5.2.4.2, students missing any graded work due to an excused absence are
responsible: for informing the Instructor of Record about their excused absence within one week
following the period of the excused absence (except where prior notification is required); and for
making up the missed work. The professor must give the student an opportunity to make up the
work and/or the exams missed due to an excused absence, and shall do so, if feasible, during the
semester in which the absence occurred.
Students anticipating an absence for a major religious holiday are responsible for notifying the instructor
in writing of anticipated absences due to their observance of such holidays no later than the last day in the
semester to add a class. Information regarding dates of major religious holidays may be obtained through
the religious liaison, Mr. Jake Karnes (859-257-2754).
Verification of Absences
Students may be asked to verify their absences in order for them to be considered excused. SR 5.2.4.2
states that faculty have the right to request “appropriate verification” when students claim an excused
absence because of illness, or death in the family. Appropriate notification of absences due to Universityrelated trips is required prior to the absence when feasible and in no case more than one week of the
absence. Please note: All written excuses will be verified by the instructor by contacting the health care
provider. If a student is found to have committed fraud, appropriate disciplinary actions will ensue.

3

Academic Integrity
Per University policy, students shall not plagiarize, cheat, or falsify or misuse academic records.
Students are expected to adhere to University policy on cheating and plagiarism in all courses.
The minimum penalty for a first offense is a zero on the assignment on which the offense
occurred. If the offense is considered severe or the student has other academic offenses on their
record, more serious penalties, up to suspension from the University may be imposed.
Plagiarism and cheating are serious breaches of academic conduct. Each student is advised to
become familiar with the various forms of academic dishonesty as explained in the Code of
Student Rights and Responsibilities. Complete information can be found at the following
website: http://www.uky.edu/Ombud. A plea of ignorance is not acceptable as a defense against
the charge of academic dishonesty. It is important that you review this information as all ideas
borrowed from others need to be properly credited.
Senate Rules 6.3.1 (see http://www.uky.edu/Faculty/Senate/ for the current set of Senate Rules)
states that all academic work, written or otherwise, submitted by students to their instructors or
other academic supervisors, is expected to be the result of their own thought, research, or selfexpression. In cases where students feel unsure about a question of plagiarism involving their
work, they are obliged to consult their instructors on the matter before submission.
When students submit work purporting to be their own, but which in any way borrows ideas,
organization, wording, or content from another source without appropriate acknowledgment of
the fact, the students are guilty of plagiarism.
Plagiarism includes reproducing someone else's work (including, but not limited to a published
article, a book, a website, computer code, or a paper from a friend) without clear attribution.
Plagiarism also includes the practice of employing or allowing another person to alter or revise
the work, which a student submits as his/her own, whoever that other person may be. Students
may discuss assignments among themselves or with an instructor or tutor, but when the actual
work is done, it must be done by the student, and the student alone.
When a student's assignment involves research in outside sources or information, the student
must carefully acknowledge exactly what, where and how he/she has employed them. If the
words of someone else are used, the student must put quotation marks around the passage in
question and add an appropriate indication of its origin. Making simple changes while leaving
the organization, content, and phraseology intact is plagiaristic. However, nothing in these Rules
shall apply to those ideas, which are so generally and freely circulated as to be a part of the
public domain.
Please note: Any assignment you turn in may be submitted to an electronic database to check for
plagiarism.
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Non-Discrimination Statement and Title IX Information
The University of Kentucky faculty are committed to supporting students and upholding the
University's non-discrimination policy.
Discrimination is prohibited at UK. If you experience an incident of discrimination we encourage
you to report it to Institutional Equity & Equal Opportunity (IEEO) Office, 13 Main Building,
(859) 257-8927.
Acts of Sex- and Gender-Based Discrimination or Interpersonal Violence: If you experience an
incident of sex- or gender-based discrimination or interpersonal violence, we encourage you to
report it. While you may talk to a faculty member or TA/RA/GA, understand that as a
"Responsible Employee" of the University these individuals MUST report any acts of violence
(including verbal bullying and sexual harassment) to the University's Title IX Coordinator in the
IEEO Office. If you would like to speak with someone who may be able to afford you
confidentiality, the Violence Intervention and Prevention (VIP) program (Frazee Hall – Lower
Level; http://www.uky.edu/StudentAffairs/VIPCenter/), the Counseling Center (106 Frazee Hall,
http://www.uky.edu/StudentAffairs/Counseling/), and the University Health Services
(http://ukhealthcare.uky.edu/uhs/student-health/) are confidential resources on
Participation and Professionalism:
The Elementary Education program is a teacher preparation program, and as such expects you to work
and to transition into the teaching profession. We have high expectations for professional behaviors and
dispositions. See the Elementary Education Handbook for the entire framework of dispositions:
https://education.uky.edu/edc/wp-content/uploads/sites/2/2017/06/Elementary-Handbook-June-172017.pdf These expected behaviors coincide the College of Education’s Functional Skills and
Dispositions, as well as the Kentucky Education Professional Standards Board Code of Ethics. While in
the program, you will continually be challenged to maintain these professional behaviors while in classes
and during your field experiences. Failure to do so will result in student alerts, statements of concern,
action plans, probation and/or exclusion from the program.
You must be an active learner in this class, because you will have to adapt what you learn to your own
teaching. This course marks your first steps toward learning how to be a strong and trusted colleague who
can take a hand in making a school a successful place of learning by working with other professionals as a
team. This requires you to be respectful and responsible in responding to other people’s talk and behavior,
cooperative in helping big and small groups work together as learning communities, open to new ideas,
able to reserve judgment about other people’s reasons and actions, and willing and eager to engage in
lively discussions of ideas and practice. You will be expected to behave as a professional teacher: (no cell
phones, inappropriate comments, and rude behavior toward the teacher and/or classmates). Points will be
deducted if this occurs.
Grammar and spelling are as important as the mechanics of writing in all assignments. It is critical that
spell check is used in all word-processed documents and that your work is edited for correctness.

Field experience placements are a privilege in the program.

Students who lose their
placements due to their poor professionalism or other behaviors will not be guaranteed a second
placement during the same semester. Loss of a field placement will result in failing this course as
well as EDC 329.
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You are expected to log 30 field experience clock hours associated with EDC 323, Classroom
Management and Discipline. Throughout the field experiences in the course, candidates are required
to field test ideas studied during the week by helping with routine classroom management and noninstructional duties, assisting with teaching lessons and assessments, and keeping an online journal in
Otis in which they reflect on their experiences. Candidates are placed in local elementary school,
and will also complete field hours for EDC 329 in this same placement.

Field attendance points will be lost if you are tardy, absent without notice to the CT, or
inconsistent with scheduled field dates and times.
Your Cooperating Teacher will conduct two evaluations during the semester. These evaluations
reflect your dispositions and professional behavior. Likewise, your course instructors in EDC
323 and EDC 329 will also conduct similar evaluations.
Submission of assignments: Assignments are turned in on Canvas. Due dates are firm. Late
assignments will be penalized 20% of the possible point value if turned in within one class session of
the assigned date. If turned in later than one class session, 40% will be deducted. After one week,
50% will be deducted.
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Course Text:
Comprehensive Classroom Management (11th ed.) by Vern & Louise Jones
Course Assignments:

Board Meeting attendance, field experience journal and summary –
5 pts (required by KY EPSB)
Field Experience Journal entries totaling 31 field hours
(10 Field days x 3 hrs = 1 hr board mtg) – mandatory

Chapter assignments 10 x 5 pts each - 50 pts
Observation Report -20 points
Social Lesson Plan-25 points
Lesson Plan Reflection – 5 points
Classroom Management Plan- 75 points
(divided into 55 pts for drafts and 20 pts for final)

Portfolio artifacts: Child abuse seminar, Social lesson plan and
Classroom Mgt Plan (2 pts each) 6 pts
Field Attendance – 10 points
Cooperating Teacher Final Evaluation – 30 points
EDC 323 Instructor Final Evaluation – 30 points
Grading Scale: 256 points total
93% - 100% A
86 – 92% B
79% - 85% C
71% - 78% D

238 - 256
245 - 237
202 - 244
181 – 201

If student earns a D or below, the course must be repeated.
Each unexcused absence will result in 4 points (2%) being deducted from your final grade.
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EDC 323 Classroom Management Spring 2018
Sunday

Monday
HLP = High-Leverage Practice

Wednesday
1/10 Introductions
course overview
syllabus (expectations,
assignments, calendar)

Friday
1/12 Child abuse
seminar & field
orient. 9-11 a.m.
TEB auditorium
(mandatory)

1/15 No School

Chapter 2
notes due

Chapter 4
notes due

1/22 Chapter 2:
Understanding Students’ Basic
Psychological Needs
Culturally responsive teaching
Maslow’s Hierarchy
Erikson’s Stages of
Development
Child Development
FCPS Board Meeting 6:30 p.m.
1/29 Chapter 4: Creating
Positive Peer Relations
Bullying; Hate Map

Chapter 3
notes due

2/5 Chapter 3: Establishing
Positive Teacher-Student
Relationships
Developing respect and rapport
HLP # 5, #10
Chapter 6
2/12 Chapter 6: Standards for
notes due
On-Task Behavior
CHAMP expectations; Voice
Observation level
Project due HLP #2, #7
Domain 2A
due
CTs will be
asked for
midterm
evaluations

2/19 Meet in TEB 207 or 231
Managing Classroom
Procedures and Classroom
Arrangement
HLP #8, #9

1/17 Chapter 1: Classroom
Management in Perspective
Components of classroom mgt
Response to Intervention;
PBIS (school-wide positive
behavior intervention supports)
Developmentally Appropriate
Practice
Chapter 1 notes due
1/24
Kentucky Framework for
Teaching
Punishments vs Discipline
Classroom Management Plan
Overview
Assign Observation Project

1/19
Field Day #1

1/31 Anti-Bias Framework;
Gender Variance Diversity
Domain 2A
HLP #12

2/2
Field Day #3

2/7 Praise vs Encouragement
Teachers as Bullies
Methods of communication
Domain 2A

2/9
Field Day #4

2/14
Attention signals
Learning Targets
Deconstructing standards
KY Framework for Teaching
Domain 2B
2/21
Classroom Map
KY Framework for Teaching
Domains 2C & 2E

2/16
Field Day #5

Complete Field
Experience Journal
Entry in Otis

1/26
Field Day #2
Complete Field
Experience Journal
Entry in Otis

Complete Field
Experience Journal
Entry in Otis

Complete Field
Experience Journal
Entry in Otis

Complete Field
Experience Journal
Entry in Otis

2/23
Field Day #6
Complete Field
Experience Journal
Entry in Otis
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Domain 2B
due
Chapter 7
notes due

Domains 2C
& 2E due

2/26 Chapter 7: Enhancing
Students’ Motivation to Learn
Multiple Intelligences
Executive Functions
Depth of Knowledge
FCPS Board Meeting 6:30 p.m.
3/5 Theories:
Reality Model (Glasser)

2/28 Theories:
Transactional Analysis (Berne)
Teacher Effective Training
(Gordon)

3/2 Field Day #7

3/7 Theories:
Social Discipline Model (Dreikurs)

3/9 Field Day #8

Complete Field
Experience Journal
Entry in Otis

Complete Field
Experience Journal
Entry in Otis

Social Plan due
Chapter 8
notes due

Chapter 9
notes due

Social Plan
reflect due
Chapter 10
notes due

3/19 Chapter 8: Responding
to Behavior that Disrupts the
Learning Environment

3/21
Responsive Classroom
Philosophy
KY Framework for Teaching
Domain 2D

3/23 Teach
Social Plan

3/26 Chapter 9: Using
Problem Solving to Resolve
Behavior Problems
FCPS Board Meeting 6:30 p.m.

3/28 Understanding Defiance

3/30
Field Day #10

4/2 MEET IN TAYLOR ED 231
Chapter 10: Developing
Individual Behavior Change
Plans
HLP #13

4/4 MEET IN TAYLOR ED 231
Understanding IEPs and 504
plans
Invisible disabilities
Individual behavior plans

4/6 Praxis II and
Portfolio
workshop TEB
auditorium 9-11
Mandatory

4/9 Writing Domain 2D

4/11 Writing Philosophy of
Management

4/13 Field Day
#11 count as 329

Field Day #9
Complete Field
Experience Journal
Entry in Otis

Complete Field
Experience Journal
Entry in Otis

Complete Field
Experience Journal
Entry in Otis

Domain 2D
due

4/16 Chapter 5: Working with
Parents
Parenting Styles
Communication with parents
HLP #11

4/18 Parent-Teacher
Conferences with Guest

4/20 Field Day
#12 count as 329

Philosophy
of Mgt due

4/23 Portfolio and
Management Plan
FCPS Board Meeting 6:30 p.m.

4/25 Course evaluation
Construct Professional Growth
Plan

4/27 Make-up
field day
Management
Plan and
Portfolio Items
Due

Chapter 5
notes due
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List of High-Leverage Practices (HLP)
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.

Leading a group discussion
Explaining and modeling content, practices and strategies
Eliciting and interpreting individual students’ thinking
Diagnosing common patterns of student thinking and development
Implementing norms and routines for classroom discourse and work
Coordinating and adjusting instruction during a lesson
Specifying and reinforcing productive student behavior
Implementing organizational routines
Setting up and managing small group work
Building respectful relationships with students
Talking about a student to parents/caregivers
Learning about students’ cultural, religious, family, intellectual and personal experiences
Setting long- and short-term learning goals for students
Designing single lessons and sequences of lessons
Checking student understanding during and at the conclusion of lessons
Selecting and designing formal assessments of student learning
Interpreting the results of student work (assignments, tests, projects, etc.)
Providing oral and written feedback to students
Analyzing instruction for the purpose of improving it

TeachingWorks (2017) University of Michigan

At the beginning of the semester, you will be required to attend a child abuse seminar. As a result, you
will write a brief paper using the given criteria and create an OTIS artifact to document the professional
development experience. This artifact will be included in your final portfolio.
Child Abuse Seminar Summary
Introduction Title of Presentation; Who conducted the presentation? When and where was the
seminar held?
Summarize three important things you learned that are critical for you to remember as a teacher. Make
a short paragraph for each.
Write the Hotline number and a description of how you will use it.
Short closing
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Guidelines for Portfolio Artifact Development
At the end of each semester in the Elementary Teacher Education Program, you will develop a portfolio
of solid artifacts that show your development within the Kentucky Teacher Performance Standards. For
the “entry” portfolio, you will create OTIS artifacts for selected assignments in EDC 329 and EDC 323.
You will be given explicit instruction during your EDC 323 course on how to create OTIS artifacts. For
each artifact, you will need to write a justification or explanation on how the artifact demonstrates your
developing skill in the Kentucky Teacher Performance Standards highlighted.
Example artifact justification for the child abuse seminar:
KTPS: 9 Professional Learning and Ethical Practice
Framework for Teaching Domain 4: Professional Responsibilities
Artifact: Child Abuse Seminar Summary
Explanation: The practice of identifying and reporting child abuse and neglect is extremely important
for educators. Learning about the types of abuse, how to recognize abuse and neglect, my
responsibilities for reporting suspected abuse, and the legal process is crucial to protecting and
supporting the children I will teach in the future.
Note: The artifact will be complete once you have uploaded the summary and a picture of the
certificate.
Portfolio artifact

Justify KTPS

Course

Student Assessment Project

1, 2, 6

EDC 329

One Language Arts Lesson Plan

4, 5, 7

EDC 329

Video Reflection of First LA Plan Taught

9

EDC 329

LA Unit

8, 10

EDC 329

Cooperating Teacher Final Evaluation

9

EDC 329

Classroom Management Plan

3

EDC 323

Social Lesson Plan

2, 3, 4, 5, 7

EDC 323

Child Abuse Seminar

9

EDC 323
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Below is the dispositions evaluation document that will be completed at midterm and at the end of the
course by the student AND by the EDC 323 and EDC 329 instructors. At midterm, any dispositions or
behaviors receiving a score of 1 or 2 will warrant a meeting to discuss a plan of action to help the
student improve. At the end of the semester, if scores are still below 3, an action plan will be created to
follow the student into practicum. The student could possibly be placed on probation within the
program.
Professionalism and Professional Relationships highlight behaviors that are expected of all
University of Kentucky Elementary Education Teacher Candidates.
Some Examples of
Expected Behavior

Some Examples of Inappropriate
Behavior

Is prepared for
classes, field
work and all
professional
obligations

All work is completed at
an acceptable level as
communicated by course
syllabi and assessment
instruments

Is unprepared for college classes
and/or field responsibilities

Takes initiative
by being an
active, engaged
participant

Is a consistent self-starter

Shows a dependence on others for
direction

Written
correspondence
(email, texts,
letters,
assignments) is
professional

Uses appropriate
grammar, punctuation,
spelling and language

Uses slang, derogatory words and
informal language in inappropriate
contexts

Expresses ideas
appropriate both orally
and in writing

Often write texts or email messages
using colloquialisms and nonstandard or informal grammar

Takes initiative
to promote
ethical and
responsible
practice

Proactively solves
problems

Is not proactive in resolving conflicts

Is punctual and
dependable in
attending all
professional
obligations

Is on time for classes,
field work and all
professional obligations

Self-

Instructor Self-Eval Instructor Professionalism

Eval
Mid

Midterm Final

Final

4=Excellent
3=Expected
2=Developing
1=Unacceptable

Blames cooperating teacher,
professor and/or circumstances for
not completing work in a timely
manner

Accepts suggestions from
mentor teacher

Uses sound judgment in
making decisions

Meets deadlines

Is late or inexcusably absent
Blames others or circumstances for
tardiness
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Meets all attendance
expectations

Does not meet deadlines

Addresses issues
of concern in a
professional
manner

Presents issue in an
objective and respectful
manner after considering the
consequences

Behavior is irrational, subjective and
influenced by personal feelings

Respects
administrative
authority

Accepts feedback openly and
graciously

Blames others for problems or conflict

Tries to verify own
understanding of feedback

Ignores, refuses or deflects feedback
about work or behavior
Argues inappropriately about feedback
Makes no effort to verify understanding
of suggestions
Responds inappropriately to feedback
and constructive criticism

Demonstrates
respect for self
and others

Is respectful and courteous

Is disrespectful, discourteous and
undiplomatic with others

Demonstrates empathy and
concern for others
Consistently practices
empathic listening

Establishes and
maintains
positive
professional
relationships
with peers,
classified staff,
teachers and
administrators

Identifies and accepts
personal responsibility in
problem situations

Collaborates
effectively with
colleagues

Contributes substantially to
shared group goals in classes
and in field experience

Initiates communication to
resolve conflicts

Shows inappropriate or aggressive
manner with others
Displays inappropriate communicative
behavior in situations of disagreement

Behaviors indicate honesty

Actively listens to and
respects the ideas of others

Avoids collaborating and engaging with
diverse individuals
Shows a dependence on others for
direction and initiative

This evaluation is worth 30 points. The score for the final evaluation will be placed in the Canvas Grade Book.
Behaviors that are unacceptable or developing will become the basis for an official action plan that will be placed in the student’s
Teacher Education Program file in TEB 166. If the behaviors do not improve in practicum, the student will be placed on
probation and/or dismissed from the Teacher Education Program.
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The Cooperating Teacher will use this rubric to assess the student’s dispositions and behaviors at midterm and final. Any
behaviors and dispositions of concern will be included in an action plan moving into practicum, or used as evidence for placing
the student on probation within the program.
For use by Cooperating Teachers

You will be asked at midterm and at the end of
the semester to evaluate the teacher candidate
on these Professional Skills and Dispositions.

If and when you have any concerns, please
contact the UK instructor immediately.

Professional Skills and
Dispositions

Some Examples of Expected Behavior

Some Examples of Inappropriate
Behavior

Is prepared to teach lessons and other
responsibilities in the field

All material is prepared and ready to teach
before entering the classroom

Is unprepared for field responsibilities
Blames others and/or circumstances for not
completing work in a timely manner

Maintains professional appearance

Dresses in a modest and appropriate manner,
including footwear

Dresses too casually or clothes are
inappropriately immodest or unclean.

Takes care in personal hygiene

Attention is not paid to personal hygiene
and grooming.

Takes initiative by being active and
engaged

Is a consistent self-starter

Shows a dependence on others for
direction

Is punctual and dependable in
attendance

Is on time for field experiences

Is late or inexcusably absent; Blames others
or circumstances; Does not meet deadlines

Meets deadlines
Addresses issues of concern in a
professional manner

Presents issue in an objective and respectful
manner after considering the consequences

Behavior is irrational, subjective and
influenced by personal feelings

Uses technology appropriately in
classroom

Takes initiative to learn how to use technology
present in the classroom

Does not attempt to use technology
present in the classroom; Uses cell phone,
personal computer or tablet at
inappropriate times

Keeps personal devices off during field
experience
Establishes and maintains positive,
professional relationship with CT

Accepts feedback openly and graciously

Blames others for problems or conflict

Tries to verify own understanding of feedback

Ignores, refuses or deflects feedback about
work or behavior; Makes no effort to verify
understanding of suggestions

Respects administrative authority
Identifies and accepts personal responsibility in
problem situations

Demonstrates respect for self and
others

Actively engages all students in
learning

Accepts suggestions from mentor teacher

Responds inappropriately to feedback and
constructive criticism

Is respectful and courteous

Is disrespectful and discourteous

Demonstrates empathy and concern for others
Initiates communication to resolve conflicts

Shows inappropriate or aggressive manner
with others; Displays inappropriate
behavior in situations of disagreement

Stimulates students’ interests

Responds unequally to learners

Seeks to learn about students’ prior knowledge,
learning preferences, interests and needs

Does not show a sensitivity or appreciation
to how students learn best
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Shows a sensitivity to and appreciation for how
students learn best
Seeks and accepts help when needed

Willingly acts on suggestions

Displays little or no desire for improvement

Shows enthusiasm toward improving

Does not take advantage of resources to
solve problems or make improvements

Incorporates a variety of resources to inform
learning

** This form will be sent electronically to the CT from the professors at midterm and final.
EDC 329 Teaching Language Arts and EDC 323 Classroom Management
Field Experience Final Evaluation
Professional Skills and Dispositions

Is prepared to teach lessons and other
responsibilities in the field
Maintains professional appearance
Takes initiative by being an active, engaged
participant
Is punctual and dependable in attendance
Addresses issues of concern in a professional manner
Uses technology appropriately in classroom
Establishes and maintains positive, professional
relationship with CT; Respects administrative
authority
Demonstrates respect for self and others
Actively engages all students in learning
Seeks and accepts help when needed
Total:

Excellent

Expected

Developing

Unacceptable

(4)

(3)

(2)

(1)
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Lesson Plan for EDC 323

Name :

Date of Lesson:

Ages/Grades of Students:

Number of Students in Class:

Lesson Title:
1.

Context: Describe the students for which this lesson is designed (1B)
Identify your students’ backgrounds, special needs, cultural differences, interests and language proficiencies.

2.

Lesson Learning Targets/Objectives (1A, 1C)
(connect each target and objective to the appropriate state curriculum/content area standards)

a. Current lesson’s learning targets and objectives
3.

Students’ Baseline Knowledge and Skills (1B, 1F)
Describe and include the pre-assessment used to establish students’ baseline knowledge and skills for this lesson.

4. Formative Assessment (1F)
Describe and include the formative assessment to be used to measure student progress during this lesson.
(How will you know the students are meeting the objective of the lesson? How will you measure student
progress? The objective and formative assessment should “match”).

5.

Resources (1D)
Identify the resources and assistance available to support your instruction and facilitate students’ learning.

6.

Lesson Procedures (1E)
Describe the sequence of strategies/activities/assessments that will be used to scaffold instruction, engage your
students, facilitate attainment of the lesson objective, and promote higher order thinking. Within this sequence,
be sure to describe how the instruction will be differentiated to meet your students’ needs, interests and abilities.

7.

While observing, watch for… (Identify anything you would like your CT and/or supervisor to observe during
the lesson.)
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Post-Observation Reflection
must be completed within two days of lesson
Name:
1.

Title of Lesson:
Use the formative assessment data for each lesson objective/learning target to sort the
students’ performance into three categories:
Objective/Learning Target 1
a)

Objective/Learning Target 2

Below criteria _____# of students

_____# of students

b) Meets criteria _____# of students

_____# of students

c) Exceeds criteria ____# of students

_____# of students

Submit a copy of the formative assessment with the criteria or rubric used to determine the students’
performance on each of the lesson’s learning objectives/targets.
2.

Based on the formative assessment data, how successful was the lesson? What
commonalities did you identify from this data? Did the students achieve the learning target?
What will you do for those students who did not achieve the learning target criteria? For
those students who exceeded the criteria? (4A)

3.

In addition to the student work witnessed by the observer, identify any other student work
samples, evidence or artifacts that assisted you in making your determination regarding
student achievement. (4A)

4.

To what extent did classroom procedures, student conduct, and/or physical space contribute
to or hinder student learning? (4A)

5.

Did you depart from your plan? If so, why and how? (3E)

6.

What changes would you make if you were to teach this lesson again? What evidence
informed the changes? (4A)

7.

What do you see as the next step in your professional growth for addressing the needs you
have identified through personal reflection? (4A, E)
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Fall 2017 Rubric: Lesson Plans for Pre-Professional Semester

Rating 

Exemplary

Acceptable

Indicator 

24-25 points

21-23 points

•

Context

Fully described the students in
the class, special needs,
language needs and needed
differentiation requirements
(4 points)

(4 points)

Lesson
Learning
Target,
Objectives,
and Standards
(4 points)

•

Lesson
Assessments
(3 points)

(8 points)

Partially described the needs
of the students in the class

(3 points)

Fewer than 20 points
•

Context lacks needed
information about the
needs of students in the
class.
(0-2 pts)

• Learning target is clearly stated
and relates well to objectives,
procedures, and assessments
• Learning target is congruent with
previous and future lessons
• Objectives are clear & specific
including: (a) condition, (b) what
students will do to demonstrate
their learning, and (c) criteria that
they will meet
• Appropriate standards (KCAS, etc.)
are listed. Standards are explained
clearly in relation to the lesson
content.
(4 points)

• Learning target is somewhat
clearly stated and/or relates
somewhat to objectives,
procedures, and assessments
• Learning target is somewhat
congruent with previous and
future lessons
• Objectives are either not clear &
specific, and/or they may only
contain one or two of the
following: (a) condition, (b) what
students will do to demonstrate
their learning, and (c) criteria that
they will meet
• Appropriate standards (KCAS,
etc.) are listed, but relation to
lesson content is not clearly
explained
(3 points)

• Learning target is not clearly
stated and/or does not relate
well to objectives, procedures,
and assessments
• Learning target is not
consistent with previous and
future lessons
• Objectives are vague or poorly
stated and/or objective does
not include: (a) condition, (b)
what students will do to
demonstrate their learning, and
(c) criteria that they will meet
• No standards listed, standards
are not appropriate to
content, and/or no
explanation provided.
(0 - 2 points)

Baseline information fully
describes pre-assessment data of
students’ prior knowledge and
experience related to lesson topic
• Formative Assessment information
fully articulates how you will know
whether students understand the
content of the lesson (must link to
lesson objective).

• Baseline information describes
pre-assessment data of students’
prior knowledge and experience
related to lesson topic in a nonspecific way
• Formative Assessment provides
some information regarding how
you will know whether students
understand the content of the
lesson (must link to lesson
objective).
(2 points)

• Baseline statements provide
inadequate information related
to students’ prior knowledge
and experience related to lesson
topic
• Formative Assessment
statements do not provide
adequate information on the
ways in which students’
performance will be measured
and/or stated information does
not link to lesson objective.
(0-1 points)

• The focus of the lesson is
somewhat clear, or does not
completely align with the
objectives and target.

• The focus of the lesson is not
presented.

(3 points)

Procedures

•

Developing

• The focus of the lesson is clearly
presented in the introduction and
aligns with the objective and target
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• The sequence of
strategies/activities is thoroughly
explained in a step-by-step manner
• The “who, what, when, and
where” of the instructional
strategies/activities are fully
described.
• Adaptations of strategies to meet
individual student needs are fully
described. (Instruction includes
clear and adequate differentiation
as needed per context)
• Highly appropriate content is being
taught throughout the lesson in a
suitable format.
• Instruction follows an appropriate
sequence to scaffold students
• Student engagement is clearly
evident
• There is clear and thoughtful
closure presented in the lesson

(8 points)

•

Lesson
Analysis &
Reflection
(5 points)

Mechanics

•

•

Reflection is data based, tied to
objectives and assessments and
student performance data are
clearly stated
Full discussion of (a) the
students’ progress in relation to
the learning objectives and
assessment and (b) the success
of instruction
All 7 elements of reflection are
fully addressed, and responses
relate to the particular lesson
(5 – 6 points)

• Writing contains 0-2 typographical
errors or mistakes in spelling,
syntax, or usage per page.
(1 point)

(1 points)
Updated 8/4/17

• The sequence of
strategies/activities is partially
explained in a step-by-step
manner.
• The “who, what, when, and
where” of the instructional
strategies/activities are briefly
described.
• Adaptations of strategies to
meet individual student needs
are briefly described. (There is
some reference to
differentiation as needed per
context.)
• Adequate content is being
taught throughout the lesson in
a suitable format.
• Instructional sequence is mostly
appropriate to scaffold students
• Students may be somewhat
engaged
• There is somewhat of a clear
and/or thoughtful summary
provided.
(6-7points)
•

•

•

Reflection is data based and
student performance data are
clearly stated
Partial discussion of (a) the
students’ progress in relation
to the learning objectives and
assessment and (b) the
success of instruction
5 – 6 elements of reflection
are partially addressed, and
responses relate to the
particular lesson
(3 – 4 points)

• Writing contains 3-5
typographical errors or mistakes
in spelling, syntax, or usage per
page.
(1/2 point)

• The sequence of
strategies/activities is missing
or not explained in a step-bystep manner.
• The “who, what, when, and
where” of the instructional
strategies/activities are not
included or poorly described.
• Adaptations of strategies to
meet individual student needs
are not presented or poorly
described. (There is no
reference to differentiation
needed.)
• Insufficient content is being
taught throughout the lesson
• The instruction does not follow
an appropriate sequence
• Students are not engaged
throughout the lesson
• There is no closure/summary
provided in the lesson.
(0-5 points)
•

•

•

Reflection is not data based
and/or student performance
data are not clearly stated
No discussion of (a) the
students’ progress in relation
to the learning objectives
and assessment and (b) the
success of instruction
Some elements of the
reflection are missing OR all
elements are only partially
addressed OR do not relate
to the particular lesson
(0 – 2 points)

• Writing contains more than 5
typographical errors or
mistakes in spelling, syntax, or
usage per page.
(0 points)
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Classroom Management Plan
Section

First Final
Draft Plan

Domain 2A: Creating an Environment of Respect and Rapport

(8)

(2)

(8)

(2)

(write an introduction about what this section means) 2 points
a. Teacher Interactions with Students
3 points
• Describe at least three activities you will do at the beginning of a
school year to develop rapport with your students
b. Student Interactions with One Another
3 points
• Describe at least three activities you will do at the beginning of the
school year to encourage students to develop respect and rapport with
one another

Domain 2B: Establishing a Culture for Learning
(write an introduction about what this section means) 2 points
a. Importance of the Content
2 points
• Activate prior knowledge
• Make connections to previous learning
• “I can” statements
• Deconstruct standards
b. Expectations for Learning and Achievement 2 points
CHAMPS (include picture of CHAMP chart you like)
** Give a description of what each letter of the acronym means
and how you would use it in a lesson or transitions
C = Conversation (include a picture of voice level chart)
H = Help
A = Activity
M = Movement
P = Participation
c. Student Pride in Work 2 points
Provide two examples of how you could help students take pride
in their work. Consider activities such as creating portfolios of
their best work, hosting families for events so children can share
work or projects, teaching children to set goals then celebrate
when the goals are met, etc.
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Domain 2C: Managing Classroom Procedures

(8)

(2)

(8)

(2)

(20)

(5)

(Write a summary of what this domain means to you and why it is important.)
2 points
a.

Management of Instructional Groups (How will you transition between
large group and small groups? What are your expectations for the rest
of the class while you are working with a small group? What will
students do when work is finished? Explain centers or station
rotations.) 2 points
b. Management of Transitions (include attention-getting signals and how
you can use CHAMP; lining up procedures; using pencil sharpener;
bathroom and drinking fountain routines) 2 points
c. Management of Materials and Supplies (distribution of materials and
supplies; cleaning up; shared materials; classroom helpers) 2 points

Domain 2E: Organizing Physical Space
(Write a summary of what this means and why it is important.) 2 points
a.

Safety and Accessibility 2 points
(Describe how the classroom floor plan you created is a safe physical
environment for students. Discuss the ease of accessibility for students
moving about in the classroom. For example, are the exits clear of
obstacles? Will the students be able to line up to leave the classroom
easily? Would a child in a wheelchair be able to access all areas of the
classroom? Do you have a place for children’s backpacks and coats?)
b. Arrangement of Furniture and Use of Physical Resources
• Include your classroom map. 2 points
http://classroom.4teachers.org/
https://www.lakeshorelearning.com/classroom_designer/cd_launch.jsp?popup=yes
Seating for 24 students, door, sink, pencil sharpener, cubbies, 5 computers all facing
out so teacher can see at all times, teacher desk area, teaching table, shelves,
projector and screen/smartboard (all st’s must be able to see board from seats),
circle area
•

Provide a rationale for your arrangement. 2 points

Domain 2D: Managing Student Behavior
(Provide an overview of this section) 2 points
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Expectations (5 points)
Work with the children to develop classroom expectations at the beginning
of the year.
List 5-6 expectations you will guide the children into creating with you.
Develop a contract or obtain a commitment from children by having them
sign the poster with expectations.
During the first few weeks of school, purposefully teach and practice what
the expectations look like, sound like and feel like during the school day and
in various locations.
Adjust expectations as necessary throughout the year.
Monitoring Student Behavior (6 points)
Use of nonverbal cues; What can you use instead of talking in order to
redirect children’s attention or behavior?
Use of redirection of behavior (What can you do when you recognize a
child ready to display inappropriate behavior? What techniques of redirection
could be used?)
How will you model appropriate behavior? Refer to your expectations
listed above. This means making a commitment to always modeling for the children
the expectations you have for them, especially when you are talking with other
school personnel.
What preventative measures will you use to help children maintain
appropriate behavior?
(You may need to refer to the creation of a positive classroom community
and your commitment to creating a positive environment of respect and
rapport.)
Make sure you discuss the importance of being consistent and respectful to
students.
Avoid using the clip system. Think about all of the theories and
philosophies, and add many ideas you like in this section.
Response to Student Misbehavior (7 points)
Same here. Avoid the clip system. Refer to the TBC’s for all theories
(except Assertive Discipline), information presented in Chapters 8 and 9,
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and other ideas you have found which align with a sound positive discipline
theory and approach.
Please include: natural/logical consequences; class meetings; morning
meetings; active listening; problem-solving methods
When you have a persistent problem with a child, then you will need to
consider creating an individual behavior plan. You choose one behavior to
isolate, teach the child replacement behaviors, and keep track of the
behavior occurrences for a period of two weeks. If the behavior continues,
even with your documented evidence of specific re-teaches, you will then
need to seek the guidance of the Student Support Team and the Guidance
Counselor.
Philosophy of Management (After you do this, move this section to the beginning
of the final plan.)

(7)

(3)

(55)

(20)

Refer to Teacher Behavior Continuums for Dreikurs Social Discipline Model,
Gordon’s Teacher Effectiveness Training and Glasser’s Reality Model. Which
theories do you most align? Build your philosophy or rationale for your plan,
around the components of the theories you agree with most.
Please call the theorists and theories by their names. The TBC’s are only
worksheets I devised to outline the components of each theory.
Rudolf Dreikurs = Social Discipline Model
Thomas Gordan = Teacher Effectiveness Training
William Glasser = Reality Model
Your final plan should be in this order:
Philosophy of Management
Domain 2A
Domain 2B
Domain 2C
Domain 2D
Domain 2E
After each section is graded and comments are given to you on Canvas, you need to go back and make corrections
right then. In order to get the points for the final plan, those corrections must be made.
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EDC 323 Classroom Management Observation Project

20 points

Directions:
1. Familiarize yourself with the professional behavior and dispositions document.
2. After each field visit for the three weeks between when the assignment is given and the due
date, reflect soon after on the indicators and your observations of the cooperating teacher. If
your CT is absent, you can still reflect on the items based on your observations of the students
and the classroom dynamics and environment.
3. Make notes of examples or impressions for each indicator, over time. You may see something
one day but then observe a contradictory behavior another day. Make note of it all. Gather as
much information as possible.
4. After your third field day, reflect on the information gathered. Your CT is not only a host
teacher, he/she is a mentor and a role model. Positive dispositions and professional behavior
are crucial for student success. You will be expected to grow professionally and personally,
exhibiting these positive behaviors and dispositions.
5. Write a report about your observations. Please do not use your CTs real name; create a
pseudonym. Do not reveal the school. There should be an introductory paragraph, followed by
four sections labeled: Professionalism; Socially Just and Equitable; Professional Relationships;
Growth Mindset, in which you will describe all you have observed, with examples. End with a
summary paragraph about how this activity will help guide your growth.
In order to receive full points: 20 points
Introduction (2
pts)

Provide dates and time periods of observations
Provide grade level; how many years of experience?
Initial impression of teacher upon first meeting

Professionalism

Describe your observations of each indicator AND provide an example of each

(3 pts)
Socially Just and
Equitable (6 pts)

Describe your observations of each indicator AND provide an example of each

Professional
Relations (5 pts)

Describe your observations of each indicator AND provide an example of each

Growth Mindset

Describe your observations of each indicator AND provide an example of each

(2 pts)
Summary (2 pts)

How will this activity help you to grow professionally? What did you learn about yourself through this assignment?
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Professionalism

Expected

Concern

Takes initiative by being an active,
engaged participant

Is a consistent self-starter

Shows a dependence on
others for direction

Maintains confidentiality (privacy
of information)

Speaks with students privately

Gossips about peers, teachers,
families and children

Comments/Examples

Keeps all information about children
and teachers confidential
Takes initiative to promote ethical
and responsible practice

Proactively solves problems

Is not proactive in resolving
conflicts

Uses sound judgment in making
decisions

Socially Just and Equitable

Expected

Concerns

Recognizes and demonstrates
respect for diversity differences
among people based on ethnicity,
race, socioeconomic status,
gender, exceptionalities, language,
religion, sexual identity and
orientation, and geographical area

Perceives diversity as an
opportunity to enrich students’
experiences, knowledge and
understanding

Perceives diversity as a problem or
obstacle

Demonstrate and encourage
democratic interaction in the
classroom and school

Responds equally to all learners

Focuses only on task and not those
who need help; Presumes student
behavior or performance is due to
lack of parental support or not
wanting to learn

Demonstrates high instructional
expectations for all students

Identifies factors which impact
success and works to meet
individual needs

Does not feel responsible for the
success of all learners

Selects and uses appropriate
materials

Selects materials interesting to
students

My lessons and materials do not
include forms of diversity.

Comments/Examples

Not interested in learning about
the experiences or perspectives of
those who differ from me.

Includes diverse representation
in teaching materials
Socially Just and Equitable

Expected

Concerns

Value the backgrounds,
experiences and knowledge of
students and colleagues

Makes a genuine effort to
address the diverse needs and
interests of students

Does not view my students’ prior
knowledge as a building block for
instruction.

Actively engages all students in
learning

Stimulates students’ interests

Responds unequally to learners

Seeks to learn about students’
prior knowledge, learning
preferences, interests and
needs; Shows a sensitivity to
and appreciation for how
students learn best

Does not show a sensitivity or
appreciation to how students learn
best; Is unwilling to incorporate
knowledge of student
characteristics to create active
learning

Comments/Examples
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Professional Relationships

Expected

Concern

Demonstrates respect for
self and others

Is respectful and courteous

Is disrespectful, discourteous
and undiplomatic with others

Comments/Examples

Demonstrates empathy and concern
Consistently practices empathic listening
Demonstrates compassion and caring
Establishes and maintains
positive professional
relationships with peers,
classified staff, teachers and
administrators

Identifies and accepts personal
responsibility in problem situations

Shows inappropriate or
aggressive manner with others

Initiates communication to resolve
conflicts

Displays inappropriate
communicative behavior in
situations of disagreement

Behaviors indicate honesty
Collaborates effectively with
colleagues

Contributes substantially to shared group
goals in classes and in field experience
Actively listens to and respects the ideas of
others

Avoids collaborating and
engaging with diverse
individuals
Shows a dependence on
others for direction and
initiative

Professional Relationships

Expected

Concern

Establishes caring
relationships with students
while maintaining
appropriate boundaries

Interactions with students are respectful

Interactions with students
show lack of respect

Comments/Examples

Works to establish rapport with students
Creates and maintains a positive learning
community in which children respect each
other

Emphasizes poor choices of
students to entire class
Shows favoritism and/or
disdain for certain students

Communicates a sense of responsibility to
all learners
Demonstrates flexibility in
all situations

Recognizes the need for adjustments in
projects or plans to meet the needs of
students and participants

Growth Mindset

Expected

Concern

Demonstrates a passion
and enthusiasm for
teaching

Behavior is consistent with satisfaction for
your chosen profession

Judgment in decision-making is
questionable

Communication is consistent with a
teacher satisfied with chosen profession

If focused only on task, not
caring about students who need
help

Presents issue in an objective and
respectful manner after considering the
consequences

Behavior is irrational, subjective
and influenced by personal
feelings

Addresses issues of concern
in a professional manner

Is rigid; Reluctant to change
the course of a project or plan
to meet the needs of students
and participants

Comments/Examples

